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YPA Self-Evaluation Form Spring Term 2018 

Context 

Young People’s Academy (YPA) is a special co-educational school for students aged 11-16 with Social, Emotional and 

Mental Health needs. The majority of students have other comorbidities such as Autism Spectrum Disorder, Attention 

Deficit Hyperactivity Disorder, and Speech, Language and Communication difficulties. There are currently 67 students 

on roll.  

YPA converted from Chantry Special School to an academy on 1st April 2015 following a ‘Requires Improvement’ 

judgement by Ofsted in June 2013 and a history of weak leadership and outcomes for students. YPA is part of 

Orchard Hill College and Academy Trust (OHC&AT) and sponsored by Orchard Hill College, an outstanding College for 

primarily adult learners who have a range of complex needs and disabilities. 

Almost all students have had one or more adverse childhood experiences, such as, but not limited to: subjected to a 

form of abuse, neglect, one or no parents and associated mental health difficulties within the family. This exposes 

them to a greater risk of experiencing poor physical and mental health, and negative social consequences in 

adulthood.  

All students have a statement of educational needs or an Education, Health and Care Plan. 75% of students reside in 

the home borough, Hillingdon, whilst a quarter travel in from neighbouring boroughs. The vast majority (93%) of the 

student population are currently boys, although the female cohort has recently started to increase. Three quarters are 

from a White British background, 8% are from Traveller heritage and 16% are from other ethnic backgrounds. 

49 out of 67 students are eligible for the Pupil Premium Grant, which is substantially above the national average. By 

the very nature of the provision the school deems all of its students to be socially disadvantaged. 

A considerable proportion of students have experienced a difficult mainstream education that may have led to them 

being out of school for a significant period of time and/or not receiving an Education, Health Care Plan until well 

within the secondary phase of education. 38 out of 67 students attended a mainstream school prior to coming to YPA.  

As a result of particularly complex emotional and behavioural needs, a small proportion of students have additional, 

highly bespoke packages of interventions that enable them to have meaningful and relevant access to the curriculum 

to support good attainment, behaviour and safety. Packages are holistic in approach in that they focus on academic 

as well as socially and emotionally enhancing activities. These scrutinised on a regular basis and are adapted 

according to student progress and needs. 

Overall effectiveness (Good) 

Effectiveness of leadership and management (Good) 

 The current leadership team sets high expectations for all staff and students. All stakeholders are aware of, and 

buy into, the vision, ethos and direction of the school, supported by the motto ‘Triumph with perseverance’ and 

its Perseverance, Respect, Integrity, Diversity, Equality (PRIDE) values. 

 The embedding of the new SLT structure since academy conversion has had a directly correlated impact on 

quality improvements in teaching, learning and assessment. Teaching across the school is typically good and 

where this is not the case a robust support and training system is in place to rapidly enhance it. Inadequate 

teaching, evident after immediate academy conversion in 2015 where at least 50% of teaching required 

improvement or was inadequate, has been eliminated. This is attributable to the school’s robust performance 

management process, teacher monitoring and coaching programme and Continuing Professional Development, 

which encompasses all aspects of the Teachers’ Standards and quickly tackles under-performance. 

 The Local Governing Body has a wide range of abilities drawn from the public and private sector. They have a 

sound understanding of how additional government funding streams are spent and the impact they have. 

Governors use individual portfolio responsibilities, Safeguarding, Health and Safety and child protection; Teaching 

and Learning; Finance, premises and resources; Vision, ethos and strategy; Business development and marketing; 

and Human resources and organisational development, to both extend their knowledge and understanding but 

also add particular value from their own skill set. As well as playing a key role in helping develop and steer the 

vision and ethos, governors are also well-engaged with school life. They visit regularly and have a good 

understanding of the quality of teaching and student achievement. 
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 Governors are well versed in the school’s support and challenge programme to enhance teaching and learning 

with the Teacher Evaluation Schedules (TES) and the newly introduced Support Staff Evaluation Schedules 

(SSES).  The TES and SSES provides teachers and Learning Support Assistants with a high level reporting and 

feedback system and allows the Leadership Team to pinpoint areas of concern and for improvement, which in 

turn informs high quality CPD and training for teaching and support staff. Performance is measured on ‘typicality’ 

from a range of evidence bases across both the teaching and Learning Support Assistant standards. Summative 

reports capture a range of monitoring across a half term, such as learning walks, lesson observations, summative 

progress reports, classroom displays and work scrutiny for teachers and learning walks and case studies for 

support staff. Teachers and LSAs are required to deliver consistently well-rounded practice and robustly assessed 

against this benchmark. The result of this is that the school now evaluates the overall quality of teaching, learning 

and assessment to be typically good.  

 Self-evaluation is robust and continuous, involving all stakeholders, including students and families. The school’s 

progress is monitored formally every half-term by senior leaders within the school and the OHC&AT Executive 

Team via a risk-based approach. This ensures that high level risks are identified and appropriate actions taken to 

mitigate these risks. Alongside this, data dashboards provide a clear overview on an ongoing basis on a range of 

KPIs. This approach, which is also adopted at SLT and governors’ meetings, and tested via governor portfolio 

visits, ensures that leaders and governors have a precise picture of the school’s performance at any given time. 

As a result, school improvement priorities are clearly identified and grounded in a relevant base of evidence. 

  Student council meet regularly with representation from each form group. Following an agenda, students bring 

items for discussion with requests for SLT. The current system is effective and the system of feeding back to SLT 

and decisions are turned around in time for the next student council meeting. This supports students to feel that 

their voice is being heard.  

  The curriculum offer since academy conversion continues to provide greater breadth of vocational and technical 

courses at KS4 with the introduction of mechanics, construction and photography, and increased sharing of 

resources with YPA’s sister provision, The Skills Hub. 

  Pupil Premium funding is identified in class context sheets by teachers in order to implement specific interventions 

and teaching and learning programmes to suit the needs of each student. This is then used to track the progress 

of disadvantaged students’ achievement. Further details of how this funding stream has had a positive impact on 

student outcomes can be found on the website.  

 With regard to the Pupil Premium Grant (80% entitlement) due to the very nature of the school’s cohort all 

students are deemed socially disadvantaged. The additional funding is targeted at improving access to the 

curriculum and other therapeutic provisions. Those students entitled to the Pupil Premium Grant achieve at least 

as well as their peers or better in Maths and even more so in English. 2017/18 Autumn data indicates that PPG 

students are outperforming their non-PPG peers in English by 17.5%. 

  YPA provides a broad, balanced and relevant curriculum. Its strengths include a wide variety of opportunities for 

students to develop their knowledge, understanding and skills through active engagement and experience. 

Currently, 88% of students are meeting or exceeding targets in English, 86% in Maths and 90% across non-

core/enrichment students. 

 The school delivers intervention programmes such as mentoring, therapeutic learning, creative learning and 

vocational/technical courses that enable students to more effectively access their learning.  

  YPA makes a good contribution to the wider community. Fundraising on a regular basis for local and national 

charities has raised funds for Macmillan Cancer Research, Children in Need and Sports Relief  

  On entry to the school and throughout their school career, students’ curriculum and learning programmes are 

regularly assessed and adapted to ensure that needs are effectively met. Some interventions are short term and 

accommodate a social or emotional need that is currently causing a barrier to learning. Longer term adaptations 

to curriculum and learning programmes are carried out in consultation with the SENCo, SLT, key members of staff 

and the parent/carer. Rationale is clear and robust and any intervention or change is recorded on the ‘Student 

360’ document. 

 Careers advice is both internally and externally provided. This is completed in a timely manner with year 11 

students being seen in the Autumn term in preparation for their next steps to further education, training or 

employment. Support with visits and applications is offered to students and their parents/carers. Following their 

destination and future success is regularly captured by the school and continual support offered. As a result, 

NEET figures compare favourably against the local context.  
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  Careers events and activities are a regular feature on the school calendar with an annual career fair hosted by the 

school. As a result interests and anticipated destinations are captured early and regularly updated and reviewed 

to ensure that students and parents have a secured goal/placement for the end of year 11.  

  The positive behaviour policy is annually reviewed to ensure there is sufficient emphasis on success and 

achievement and that the school’s ‘can-do’ and proactive ethos is well communicated through the policy. This 

policy and associated procedures are having a discernibly positive impact, evidenced for example, by drastically 

reduced fixed-term exclusion figures.  

 The school actively challenges bullying, racism, homophobia and discrimination of any kind. Much is done through 

assemblies, staff training and school events. Daily staff briefing allows for these issues to be dealt with swiftly and 

with a collaborative approach. Conversations are facilitated through the use of specialist information from 

therapists, external media sources and display boards in the school. As a result, the quality of students’ conduct 

behaviour and attitudes to learning and others are rapidly improving and are now consistently good. 

 Promotion of equality and diversity is embedded within the school setting through all teaching and learning 

activities, including enrichment programmes. Teachers integrate these values when delivering the curriculum by 

identifying this within lessons and schemes of work, often via the exploration of SMSC.  

 Equality and diversity is embedded in the school through the school charter with a specific focus on PRIDE values: 

Perseverance, Resilience, Integrity, Diversity and Equality. This is further reinforced through assemblies and in 

reflection meetings with students. Staff comments throughout the school day continually aim to re-focus the 

students on the five strands of the school charter and one particular strand is focused on each week. 

 Celebrations and acknowledgements of calendar events and current affairs are used as a platform to discuss 

equality and diversity and assembly content is screened to ensure a message is being delivered, rather than 

information only. This helps to reinforce students’ understanding of British Values and promotes SMSC which are 

intrinsically linked with the school’s own PRIDE values. 

 YPA uses therapeutic approaches to behaviour management which focuses on the children developing their own 

‘internal control’ over time. Both students and staff are given Restorative Practice meetings to reflect when 

moving forward. As a result, fixed term exclusions are only used in exceptional circumstances and staff are 

regularly reviewing what the current situation is, what is working well and how to move forward.  

 The school provides support for parents and carers to support the personal development, behaviour and welfare 

of children at home. Parents are regularly invited to the themed coffee mornings that cover aspects such as safe 

travel to and from school and online safety.   

 The PSHE and Citizenship Curriculum map ensure that the following topics are covered throughout both KS3 and 

KS4: Mental Health, Extremism and Radicalisation; this is used as a support mechanism to raise awareness for the 

students at Young People’s Academy. 

 SMSC is monitored to be delivered in all lessons and is an integral part of YPA’s ethos; the impact of this is 

evidenced in the quality of the students’ strong attitudes to learning and in the high quality of the relationships on 

display.  

 Half termly SMSC and safeguarding audits are conducted to monitor how they have been included in lessons 

across the curriculum and are used to identify any gaps to be addressed in the following half term.  

 Incidents of bullying and discrimination are logged and reviewed by SLT on a fortnightly basis as well as being 

sufficiently acted upon as and when they occur. As a result of this careful and rigorous monitoring, such incidents 

continue to reduce and repeat offences are seldom seen by the same student. 

 The school has signed up to the Anti-bullying Alliance ‘All together – united against bullying’ programme to further 

enhance student, staff, parent/carer and other stakeholders’ knowledge and understanding of the effects of 

bullying.  

 PREVENT training for staff and awareness for students takes place at least annually. Support for British values is 

an explicit part of the PREVENT training agenda and is delivered to students via an assembly presentation. 

Through the use of our therapeutic approach to behaviour management these values are constantly being 

reinforced with students in day-to-day conversations. As a result, students know what it is to be British and are 

aware of the dangers of extremism. 

 British values boards are displayed in classrooms as well as communal displays that are linked to the school’s 

overarching values of Perseverance, Respect, Integrity, Diversity, Equality, where staff can reinforce them when 

relevant during lessons or form times. Accepting what it means to be British and challenging stereotyping is 

particularly relevant to the school’s ethos. 

 The school’s safeguarding and child protection policies are aligned to that of the academy trust. Policy and 

procedures are robust, compliant and consistently applied. Students, families and the safeguarding governor 
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typically report that they feel their children are kept safe and are well looked after by the school. All parents 

recently surveyed (Spring 2018) reported that they agreed or strongly agreed that their child is ‘well looked after 

at school’. 

 All staff receive level one safeguarding training at the start of each academic year. New staff are made familiar 

with the reporting procedure within 24 hours of starting employment and complete level 1 training online. This 

also serves as a refresher for current staff who must complete the module as part of their mandatory commitment 

to on-going CPD.  A half termly on-line training expectation and CPD programme covers certain aspects of 

safeguarding in more detail, such as: Prevent, FGM and child sexual exploitation.  As a result, staff are acutely 

aware of the risks that students can be exposed to and are extremely vigilant, completing ‘cause for concern’ 

forms, raised to the DSL, in a timely and efficient manner.  

 Students receive assemblies (one per term) on Safeguarding, reporting, PREVENT and radicalisation and other 

pertinent and relevant issues as guided by the Local Authority or police.  

 Referrals to social services are prompt and followed up. The DSL and all other members of the Senior Leadership 

Team have L3 training. They keep an accurate and current running log of safeguarding concerns, which is 

monitored by the Safeguarding governor portfolio holder with an additional oversight from OHC&AT’s Director of 

Learning Support & Safeguarding at least once a term. 

 The Single Central Register is checked on a fortnightly basis by the Headteacher and this is quality assured at 

least once per term by the Safeguarding Governor. 

 

Quality of teaching, learning and assessment (Good) 

 At the start of the 2017-18 Autumn term the quality of teaching typically required improvement, with an average 

Total Point Score of 6.4 (3b). Where practice is less than good, it is improving rapidly. Between the start of the 

Autumn Term 2017 and the end of the Spring half term 2018, the Total Point Score moved to 7.4, meaning that 

the quality of teaching is now typically good; this constitutes an improvement by a full grade since the start of 

this academic year. Only3 teachers remain from prior to academy conversion and this is indicative of high 

expectations and accountability, as the school has ensured that those staff who consistently underperform do not 

remain. 

 Joint lesson observations with colleagues from local mainstream schools, alternative provisions and the trust as 

well as practicing Ofsted inspectors ensures quality assurance and sound judgement with regard to necessary 

steps for improvement. The current position shows that the quality of teaching, learning and assessment is 

typically good following a period of sustained improvement. Where teaching is less than good, rigorous support 

plans are in place and these teachers are improving.  

 Differentiation is effective and leads to good progress for the vast majority of students. End of Autumn term 

2017/18 data indicates that 88% of the student cohort are meeting or exceeding their targets in English, 86% in 

maths and 90% across enrichment subjects including science, PE, Art, DT, Food Technology, Citizenship, 

Construction and Photography.  
 Misconceptions and misunderstandings are recognised in a timely manner and staff are supportive in correcting 

these while maintaining the students’ positivity. Students are keen to learn from their mistakes and deepen their 

knowledge and understanding. This is evident in their response to teacher feedback and the re-drafting of work 

that is an expectation of the marking policy via ‘Take up Time’ (TUT).  

 Evidence, for example from lesson observations and work scrutiny, shows that students typically understand what 

they are expected to learn and can demonstrate that they have achieved an objective through the use of 

consistent Assessment for Learning processes; for example, when RAG rating and discussing learning objectives 

and the intended outcome in relation to their half termly skills indicators. 

 All teachers work from both their Curriculum Maps and Planning and Progressions to ensure that students are 

being taught in line with the ‘directed’ curriculum. Skills indicator sheets make it clear to students what they are 

focusing on developing and how much progress they have made towards them. This ensures curriculum breadth 

and balance.  

 Moderation is completed every half term across both YPA and TSH (our sister provision) to verify grades and to 

ensure that marking is timely and informative and that students are making the expected progress within all 

subject areas because they know what they need to do to improve. As a result, students ‘below target’ in core 

and non-core subjects across key stages 3 and 4 is less than 10%  
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 There are robust systems for assessment of student progress which provide data in a wide range of areas. The 

analysis of this data forms a detailed student progress report. Dedicated Improvement Reflective Time (DIRT) 

meetings allow SLT to identify trends that are occurring with individual students and sub groups within YPA. As a 

result of this, senior leaders are able to support teachers to provide bespoke and timely interventions to enable 

students to make improved progress and/or get ‘back on track.’ 

 Data drops are completed every 6 weeks. Written reports and RAG rated expected progress indicators are 

completed on a termly basis to inform the students, parents/carers and staff about what the students have 

achieved and how they can progress. These reports are discussed at target setting days and annual reviews of 

EHC plans. 

 Formal Target setting Day for the term ahead happens three times a year. Form tutors, LSAs and Skills Coaches 

(solution teams) along with class teachers, meet the students with their families to discuss any pertinent issues 

such as any changes in the home environment or new information from school. With the student and their 

families, Form Tutors then revisit the targets on the Student’s Action Plan. With them, they set targets for the 

new term. These targets are informed by the outcomes on the Education, Health and Care Plans and address the 

student’s academic as well as their social and emotional needs. As a result, the school enjoys a close partnership 

with families and ensures a holistic approach to the student, their learning and their development as young 

people. 

 Students are CAT tested along with teacher assessment on admission to assess a baseline score. Whilst prior 

information is considered, students’ educational history means that previous data cannot be solely relied upon to 

be completely accurate or indicative of starting points Many students have experienced a disrupted education, 

some have spent a considerable amount of time out of school and 38 received their EHC plan on entry to YPA. 

 A small steps assessment platform is utilised at KS3. Students are given a decimalised ‘step’ of attainment, which 

is derived from a range of assessed skills, directly correlated to the 1-9 GCSE grades. This supports students, 

families and staff to have a clear understanding of current position according to each student’s ‘flight path’ and to 

therefore plan accordingly.  

 Progress and journey towards attainment data is reviewed by SLT half termly (DIRT Meetings) to identify 

students who are not making sufficient progress. Interventions are then identified and discussed with class 

teachers to aid progress. 

 Class context sheets are used by classroom teachers and shared with staff to show current achievement and 

teaching and learning strategies for each individual student to allow them to make good progress and achieve 

over time. Strategies and interventions for learning and behaviour are evidenced here and support teachers to 

enhance access to learning. As evidenced in lesson observations and learning walks, persistent disruption to 

learning is minimal. 

 As a result of the above, students’ progress continues to accelerate compared to April 2015 (conversion date) 

when, for example, only 67% of students were making expected progress or better in English and 54% in maths, 

albeit against different measures.  

 Year 11 students are entered for both GCSE, Entry Level and Functional Skills qualifications in English and 

Mathematics. This builds on self-confidence, esteem and gratification in order to award students with 

accreditations throughout the year rather than just in the summer exams series. Furthermore, it ensures that all 

students are accredited and recognised for their skills in English and Maths regardless of circumstances that may 

prevent them from taking a final examination in the summer term and gives them the necessary means to 

transition onto further education, training or employment.  

 8 out of the 15 students currently in year 11 have achieved an Entry Level qualification in English and 12 have 

achieved an Entry Level qualification in Maths. For English 5/8 have achieved Entry Level 3. For Maths, 8 of the 

12 have achieved Entry level 3. 1/3 of students have also achieved Functional Skills level 1 in English and 1 

student has achieved Functional skills level 2 in English. 3 of the 15 students have also achieved Functional skills 

1 in Maths.  
 

Personal development and welfare (Good) 

 Students show an increasing confidence and self-awareness in relation to their learning and conduct, despite their 

complex social and emotional needs. This is facilitated by staff who have developed excellent relationships and 

who effectively role model high standards and conduct. As a result, students are supported to develop positive 

social relationships and to engage purposefully with their learning.  
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 The school invests heavily in providing practical and emotional support for parents and carers to improve the 

personal development, behaviour and welfare of their children at home. This support enables students to attend 

school and feel safe within their learning environment.  

 Overall attendance continues to show improvement. Because of the number of new admissions to YPA over the 

previous two academic years, the school works with a large number of students who have had poor experiences 

at school and/or a history of poor attendance in previous provisions. When Persistent Absentees are removed 

from the overall data, attendance stands at 87% as of March 2018. This drops to 79% when those students who 

attend for less than 50% of the time (persistent and chronic poor or non-attenders).  

 Of the current PAs (below 85%), 46% are showing markedly improved attendance as a result of targeted and 

rigorous intervention. Where students have not yet responded there are always contextual factors to explain this 

(for example, a parent refusing to send their child to any school). Case studies and pen portraits explain these 

further. Therefore it is important that the local context is considered when making overall evaluations about 

attendance.  

 Attendance is robustly monitored with a set of actions ensuring a consistent approach. Daily phone calls and texts 

are made on student absence, with responses recorded. Daily follow-up are made by tutors/LSAs at the end of 

the day. Patterns and trends, if apparent, are highlighted to the Family Liaison Practitioner who may carry out 

home visits with the class LSA. Wherever practicable the school will endeavour to pick up a student and drop 

them home rather than have them absent.  

 The school uses the Local Authority Participation Team for follow up support and/or investigation if issues of non-

attendance persist. All attempts will be made to support parents with attendance with financial penalties a rare 

occurrence.  

 The school operates an open door policy for families. They are able to contact the school at any time by any 

means for help and assistance. This includes access to the school’s Clinical Psychologist. As a result, 

communication has improved with a number of difficult to reach families and has improved their aspirations and 

expectations leading to better progress for students.  

 Impartial careers advice and guidance is in place. Transitioning students have access to a careers advisor with 

follow up meetings and guidance from their solution teams. This can entail visits to potential colleges and 

assistance with applications.  As a result, NEET figures are low; of the 9 students in the 2015/16 academic year, 

none were NEET. 4 out of the 18 year 11 cohort of 2016/17 were NEET, 3 of which were persistent non-

attenders. This data needs to be set against Hillingdon’s NEET data (NEET and ‘activity unknown’), which is 

comparatively high (22.2% in 2015, 18.9% in 2016). The current Y11 cohort (2018) are well-placed at this stage 

to not be at risk of being NEET. 8 out of 13 students have positive destinations planned, two more have started to 

explore college options in vocational subjects. Three have initial interviews scheduled with the career’s advisor in 

the coming month which have been re-scheduled from previous missed appointments.   

 Staff are trained to develop students’ Spiritual, Moral, Social and Cultural understanding across the curriculum and 

the utilisation of this is evident in learning walks and lesson observations. As a result, students are more aware of 

the world around them and how fundamental British Values relate to it. Consequently they show tolerance for 

other faiths, cultures and beliefs. The school’s PRIDE framework (Perseverance, Respect, Integrity, Diversity, 

Equality) is embedded and referenced throughout and as such, supports good attitudes and dispositions and 

helps students to make positive contributions.  

 Incidences of bullying, homophobia and racism are comparatively lower than other forms of negative behaviours. 

Over the past academic year, recorded incidents of racism, homophobia and bullying have decreased by 29%.  

 Students are aware of who they can approach and where to go to for help and support as indicated in classroom 

displays and their responses to student surveys. 95% of students in 2018 survey stated that they knew who to 

ask for help in difficult situations.  

 Extra-curricular sports clubs are available to students at the beginning of their day and during lunch in addition to 

PE lessons; due to most students receiving transport, activities cannot run after school. They are well attended 

and students are aware of the need to look after themselves both physically and mentally.  

 A varied Food technology curriculum is taught to all students at KS3 and as an option subject at KS4. 

Furthermore, cooking is a firm favourite for students in extra-curricular/enrichment sessions. Students study 

nutrition, healthy eating, and the ‘eat well’ guide and learn how to prepare a wide range of dishes covering many 

different cultures. Students make suggestions to the school meals menu in school council meetings. The healthy 

menu indicates that students choose wisely and are aware of healthy eating guidelines.  
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 The school offers a variety of therapeutic, extra-curricular/enrichment activities to address the social and 

emotional needs of students and therefore reduce their barriers to learning whilst enhancing their ability to have 

choice and control over their lives, supportive relationships and being healthy as possible. These activities, such 

as: horse care/farm, boxing, cooking, gym and youth activities bus, are not reward based and may focus on 

resilience, problem solving and team building skills. The school continues to develop this aspect of support for the 

students and is continually looking to increase its therapeutic package.  

 Assembly themes are based on the annual calendar but are chosen to encompass cultural diversity in Britain and 

abroad. Assemblies are also used to respond to current events and incidences to reassure and inform students of 

world events they may otherwise be unaware of. This contributes to their understanding of the world and 

supports them to develop empathy and ‘other-awareness’, which in turn facilitates positive relationships.  

Behaviour (Good) 

 Behaviour reporting is rigorous and scrutinised by SLT on a fortnightly basis which ensures consistency and 

precise intervention. As a result, incidences of a racist or homophobic nature are kept to a minimum along with 

the need for physical intervention. Physical interventions (recorded in the bound and numbered book) have 

decreased from 6 incidents 2 years ago (2015/2016) to 2 last year. This has continued to be low and only 3 

recorded incidents so far this academic year (2017/2018).   

 The number of recorded behaviour incidents (high, medium and low) have dropped by a further 13% this 

academic year to date. As conduct has improved and high-level incidents have reduced, the school has placed a 

greater emphasis on low-level incidents, establishing even higher standards. This, coupled with recent changes to 

the physical environment, meant that recorded incidents during the Autumn Term were comparatively higher. 

However, Spring 1 data shows that behaviour has further improved as a result of high-quality systems, processes, 

de-escalation techniques and relationships. The weekly average of incidents recorded has further decreased by 

33% from Autumn 2 to Spring 1. 

 The expectation is that the school will not Fixed Term Exclude students but recognises the fact that there may be 

exceptional circumstances where this is necessary. Reflective practice is utilised to approach inappropriate 

behaviour such as restorative justice and reflection sessions that drop outside the main timetable of the day. 

These reflection sessions enable conversations to take place with the student that reinforce their strengths and 

their ownership of the behaviour. As a result repeats of high level behaviours by the same student are seldom 

repeated. As a result 2017/18 academic year has witnessed 10 fixed term exclusions, the 2016/17 academic year 

has witnessed 5 compared to 105 in the 2015/16 academic year when restorative and reflective practice was not 

utilised.  

 Restorative justice has begun to be implemented in the school and has been well received. The impact of this is 

that relationships are quickly restored and students have a better understanding of why some behaviours are 

unacceptable and the impact that they can have on those around them: peers, staff and families.  

 

Outcomes for children and other learners (Good) 

 Typically, students enter YPA with gaps in their learning because of previous negative experiences of school, 

erratic patterns of attendance and poor attitudes to education and learning.  

 Assessments made soon after arrival across a range of subjects show that students’ attainment is generally low. 

 Teaching group sizes are small. For these reasons, information about progress and achievement needs to be 

interpreted with caution, as analyses of trends or comparisons can be misleading and/or irrelevant. Similarly, 

small cohorts can present different groups as performing disproportionately well or less well where one or two 

students have anomalous data.   

 CAT tests, teacher assessment and close scrutiny of needs as established on Education, Health and Care Plans 

allow teachers and staff to assess student progress from their starting points as they have gaps in their schooling 

or do not have data from their previous school. Furthermore, the school conducts its own screening for 

occupational and speech and language needs. 

 Progress data is valid for 2017-18, ie, focusing on the progress of the pupils currently at the school. YPA piloted 

Classroom Monitor in 2015-16 but it proved to be unsuitable. During 2016-17, the school adopted ‘Doddle’ as its 

assessment tool and established and refined that tool during that year. Consequently, 2017-18 is its first year of 

full implementation. As such, progress data ‘over time’ is not provided, as the school doesn’t feel that there are 
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suitable like-for like comparisons. However, there are other achievement over time measures (ie, more than in-

year) that are provided, such as attainment and destinations data.  

 As YPA has rapidly improved, so its student roll has consistently grown. Last year (2016-17) 29 students joined, 

across different year groups, and 22 joined this academic year. This means that out of the current YPA cohort, 

only 9 students have been with YPA since academy conversion in April 2015. This is another reason why providing 

three-year progress measures may be unreliable.  

 Students across both key stages 3 and 4 typically make good progress in English and maths, with no significant 

differences in performance between these groups in these subjects. As of Dec 2017, 89.66% of KS3 students are 

meeting or exceeding their target in English with 85.71% for this measure in KS4. For maths, this figure is 

89.66% and 81.822% respectively.  

 Where students are below target, they are separated into groups who are ‘working towards’ (i.e within 0.3 of 

target) and those ‘below’ (i.e more than 0.3 points from target). As such, the percentage of students working at 

‘below target’ is less than 10% for both English and maths in both KS3 and KS4. Those ‘below target’ are targeted 

for additional intervention both within and outside the classroom.  

 There are no significant gaps in the progress made between different groups, including individual year groups and 

those identified as ‘most able’ (those projected to get at least a 4 in GCSE English and/or maths from CATs 

scores). This is the case for English and maths, as well as, typically, the breadth of other non-core subjects on 

offer. Students entitled to the Pupil Premium Grant perform at least as well, and sometimes better, than those 

students not entitled. Where there are minor anomalies – for example, black boys are making less progress 

during the first quarter than their white British counterparts in maths; Y7 is currently making stronger progress in 

English than maths – such anomalies can be explained by contextual factors, including the impact of one or two 

students on a very small cohort. 

 YPA has a separate provision within the school (The Green Room), which further supports those students across 

KS3 and KS4 who find accessing the main provision in the school difficult. This group is making progress that is at 

least as good in core and non-core subjects as their peers who are not part of this provision.  

 Progress of students who access the alternative provisions of tuition offsite and early mornings is analysed both 

with the whole school data and also as separate groups. As of Spring 2018. three out of the four students 

receiving tuition offsite were ‘meeting target’ in English (the remaining one is ‘working towards’ target but has 

significant additional factors outside of education which have had a marked impact on progress) and all were 

‘meeting target’ in Maths. All students who access the early morning provision are currently ‘meeting target’ in 

both English and Maths.  

 Students are offered a range of qualifications at different levels according to their own needs. Functional Skills 

and GCSE courses are available in English and Maths, as well as a range of vocational and GCSE subjects across 

the curriculum. In 2015 (post-conversion) the curriculum offer lacked breadth and relevance. The school now 

offers a broader suite of technical and vocational options, such as construction, mechanics, photography and 

cookery/catering. Students perform well in the non-core curriculum with data typically indicating that 90% of 

students make expected or better progress relative to their starting points in these subjects. Where there are 

anomalies – for example, girls appear to perform less well in Art than boys, these can be explained by contextual 

factors, as well as often being a symptom of a very small cohort.  

 Level 1 accreditation through VCERT and WJCE was achieved by Y11 students in 2016 and 2017. By offering 

different pathways and qualifications, this ensures that all students will have access to the relevant skills set they 

require for employability or the next stage of their learning.  

 Despite attainment being typically low, it has shown consistent improvement since 2015. Between 2015 and 2017, 

the percentage of students who left Y11 with a nationally recognised qualification in both English and maths 

(GCSE, Entry Level, Functional Skills) increased to 78.5% (a percentage increase of 88.5% over that three-year 

period).  

 In 2015, 70% of entered students achieved a GCSE pass. In 2017, this figure was 50%, despite the new syllabus 

and very challenging examination arrangements, which also eliminated coursework. This shows that the school 

remains ambitious for those students able to access GCSE.  

 Between summer 2015 and summer 2017 there was a 66% increase in the number of entered students achieving 

a GCSE maths pass (grade 1-2) 

 At YPA, we adhere to the vision set out in the Code of Practice (DfE 2015) of working together to help our 

students realise their ambitions in relation to: 

o Further education and/or employment –  
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 YPA students receive exposure to employers, providers (traineeships/apprenticeships) via careers fair, fresher’s 

fair, visits to Skills London, Heathrow Fair, College Open days allows students to raise their aspirations and be 

ambitious about their futures. 

 Students from all year groups have the opportunity to visit the annual careers fair exclusively for YPA students 

and its sister school, The Skills Hub. This widens students’ knowledge and experience and focuses them on 

potential career paths and next steps. At the end of the 2015/16 academic year 8 out of 9 students went to 

college, in 2016/17 13 out of 19 students went to college whilst one gained an apprenticeship. It is so far 

anticipated that at least 11 of the 15 students of this year’s cohort will move onto to college with a further 2 

anticipating an apprenticeship.  

 

o independent living –  

 Students are prepared in many ways for independent living post YPA. They are taught cooking skills as part of the 

Enrichment curriculum; they undertake travel training when working offsite with support staff; employability days 

are run in conjunction with the Dallalgio Trust (5 students KS4 have participated this year); all students who are 

capable take functional skills exams in English and maths to prepare them for adult life. (5 of the current Year 11 

cohort have at least Level 1 in both subjects) 

o participating in society –  

 The school works in partnership with a number of local community groups and national initiatives. A highly 

successful weekly project in a local care home enables Year 9+10 students to interact with senior citizens in 

residential care. The school have taken part in fundraising for Children in Need (£62 was raised) and in the 

national Beat Bullying campaign.   

o being as healthy as possible in adult life  

 Students are encouraged to be active as part of the curriculum, but also have the opportunity for further 

enrichment opportunities. The school offers a variety of therapeutic, extra-curricular/enrichment activities to 

address the social and emotional needs of students and therefore reduce their barriers to learning whilst 

enhancing their ability to have choice and control over their lives, supportive relationships and being healthy as 

possible. These activities, such as: horse care/farm, boxing, cooking, gym and youth activities bus, are not reward 

based and may focus on resilience, problem solving and team building skills. The school continues to develop this 

aspect of support for the students and is continually looking to increase its therapeutic package.  


